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VISION 

To positively transform lives, in our school, in Jesus’ name. 
 
Our vision is threefold: 
 
TRANSFORMATION – to bring abundant life in Jesus’ name to every student and 
family in our care. 
Romans 12:2: “Do not be conformed to this world, but be transformed by the renewal 
of your mind, that by testing you may discern what is the will of God, what is good 
and acceptable and perfect.” 
 
EDUCATION – effectively educating and supporting the students and families in our 
care, by applying successful professional educational and spiritual frameworks. 
Proverbs 22:6: “Train up a child in the way he should go and when he is older he 
will not depart from it”. 
 
STRONG FOUNDATION – to lay the foundation for a successful life in the gospel, 
work, and relationships. We want to see our students become respectful citizens and 
eager contributors in the context of a diverse modern world. 
Isaiah 54:13: All your children will be taught by the LORD, and great will be their 
peace. 

MISSION 

Micah 6:8: “He has shown you, O man, what is good. And what does the Lord 
require of you? To act justly and to love mercy and to walk humbly with your God.” 
 
HillSide’s purpose is to provide high quality, affordable Christian education for K-12 
students in the local community and providing opportunity for families to learn in a 
peaceful, Christ-centred environment, where there is a sense of meaning and security. 
HillSide is a sanctuary where the Holy Spirit will be able to minister to all members 
of the school community. Our central focus is to educate students who will be able to 
demonstrate and enjoy respect. This respect will be threefold: respect for God; respect 
for others; respect for self. 
 
Our students should demonstrate good manners, be courteous and have the courage to 
make decisions, which are not necessarily popular, but moreover righteous. They 
should be more confident and caring as a result of being active contributors within the 
HillSide community. Our students will have sense of fairness and justice. HillSide 
equips students to become effective life-long learners, with strong resiliency, 
flexibility and problem-solving ability. 
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The	  School	  Improvement	  Plan	  is	  linked	  to	  six	  improvement	  areas.	  
	  
OUR IMPROVEMENT AREAS 
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

• Christian	  mission,	  education	  and	  discipleship	  AREA	  ONE	  
• Quality	  learning	  AREA	  TWO	  
• Quality	  teaching	  AREA	  THREE	  
• Empowered	  leadership	  AREA	  FOUR	  
• Transparency	  and	  accountability	  AREA	  FIVE	  
• Meeting	  student	  need	  AREA	  SIX	  
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Improvement Area One: Christian Mission, Education and 
Discipleship 
 
HillSide is a Christian school, therefore, all philosophies, education and practice must 
be inherently and explicitly promoted.  Students, staff and parents should have 
opportunity to come to a saving knowledge of the Lord Jesus Christ. The model for 
Christian education is twofold: Mission and Discipleship. 
 
At HillSide, we will: 
 

• Explicitly teach an evangelical Christian curriculum which ensures breadth of 
Biblical content, evangelical doctrinal robustness, and provision of worship 
opportunities. 

 
• Provide professional development for teachers in the area of Christian 

curriculum implementation and development. 
 

• Develop and implement a full K-12 Christian evangelical curriculum based on 
the “Connect Series”. 

 
• Actively employ only practising evangelical Christian staff members who are 

able to implement the Christian curriculum. 
 

• Organise regular Christian worship opportunities for all students K-12. 
 

• Support staff with their Christian growth and development. 
 

• Support students and families to grow in their Christian faith through specific 
programmes and engagement opportunities. 

 
• Integrate an evangelical Christian worldview into all curriculum areas. 

 
• Provide regular and open opportunities for new confessions of faith, which 

lead to salvation in Christ. 
 

• Provide a positive and effective connection between the College and the 
Church community so that more families engage in their local Church 
community. 

 
• Recognize and utilize Chaplaincy as a core service offered and used by the 

school community. 
 
Programme Indicators: 
 

• The Christian education programme is better understood and supported by the 
parent body. 
 

• More students receive Jesus as their personal saviour. 
 

• Student biblical literacy increases throughout Years K-12. 
 

• Christian students grow in their faith and knowledge of Jesus. 
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• The Christian message is inculcated broadly and effectively into general 

curriculum areas. 
 

• School Chaplains are regularly meeting with members of the school 
community for both reactive and proactive Christian engagement. 

 
• More students and families attend Church regularly. 

 
• The “Connect” Christian education programme is fully implemented with 

daily lessons for all classes from Kindergarten to Year 6. 
 

• Christian curriculum for Years K to 10 is developed in 2016, then 
implemented. 

 
• Eighty (80) percent Minimum “C” performance in WACE subject Religion 

and Life for Years 11-12 either at ATAR or General level. 
 

• Student, Staff and Parent surveys demonstrate programme indicators. 
 

• Staff feedback is ascertained each year to gauge effectiveness of Christian 
curriculum. 

 
• Chaplaincy is viewed positively by most staff, students and families in the 

school. 
 

• Students making commitments to their faith is indicated by response from 
Chapel, assemblies, camps and staff feedback. 

 
Improvement Area Two: Quality Learning 
 
The core of a school’s business is learning. HillSide will deliver quality learning for 
all students from Kindergarten to Year 12. This is premised on quality delivery of the 
Australian Curriculum. In particular, Literacy and Numeracy improvement across all 
years is central to engagement and performance in all curriculum areas. 
 
In the Early Years (Years K-2) of schooling the building blocks of learning are 
developed. At HillSide, there is a strong emphasis on Inquiry, as students explore the 
world around them. In addition to this, the curriculum should have a well presented 
Literacy and Numeracy focus that is developmentally appropriate with a balance 
between “the basics” and inquiry. Activities are usually integrated across learning 
areas. Our Early Childhood will have strong positive socialization opportunities, and 
learning opportunities should engage the child. Our model is premised on both 
exploration and training. “Train up a child in the way he should go and when he is 
older he will not depart from it” (Proverbs 22:6). Utilising outdoor play in nature, 
structured, guided and open learning, our children will learn to Belong, Be and 
Become within the Christian context. HillSide concurs with the Melbourne 
Declaration that all young Australians become: successful learners: confident and 
creative individuals: active and informed citizens. 
 
The Middle Childhood (Years 3-6) students build on their foundations of learning. 
Their understanding of the world has increased markedly and they have a sense of a 
larger community around them. A more formalised curriculum structure develops and 
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students work more independently and manage tasks better. The focus on Literacy 
and Numeracy is still paramount however, the breadth of the Australian curriculum 
increases. Use of Technology becomes more important and students are able to 
communicate more effectively. During this phase of development it is still important 
to balance structure and open-endedness, and for children to be under the direction of 
a class teacher with some exposure to specialist staff. 
 
Early Adolescence (Years 7-10) is the start of Secondary Education. In this period 
students will explore the world around them with more discipline and rigour. 
Physically and socially, it is a time of significant change and the role of the peer 
group is more significant. In terms of both the Christian worldview and socialization, 
HillSide will engage students in the process of making good, healthy choices that will 
ensure better future success. Curriculum begins to be delivered by subject specific 
staff and requirements for performance needs to be demonstrated, usually based on 
task completion. Students will become far more independent as they progress through 
this phase with the introduction of exams and extended tasks. Learning and 
assessment will involve course outlines and assessment guides which explicitly 
outline standards and requirements. Students at the end of this phase will engage in 
workplace training and exploration and choices of pathways for post-school 
opportunities will be developed. 
 
Late Adolescence (Years 10/11/12) will be a period where significant curriculum 
choices will be made and demonstrated. Students are approaching or entering early 
adulthood and their specialization is more refined. They will choose pathways, which 
can have a significant outcome in terms of physical, spiritual and social effect. 
Academically, students will have the opportunity at HillSide to take a General or 
ATAR pathway. This involves the student working towards a selection of subjects that 
typically involves either a university level goal or a practical goal involving a trade or 
associated non-university training course. HillSide aims to provide good pathways for 
our students and to ensure their spiritual and social development within a more mature 
context. Students in this phase will engage in very developed independent and team 
based tasks, including exams, externally set tasks and/or assessments. 
 
At HillSide we will: 
 

• Implement the Early Years Learning Framework for Kindergarten students. 
 

• Audit Early Childhood Education (K-2) and implement the National Quality 
Standards (NQS) to improve curriculum delivery and improvement. 

 
• Fully implement the Australian Curriculum according to the timeline 

contained in HillSide’s Curriculum, Assessment and Reporting Policy. 
 

• Expect every student to learn and achieve positive outcomes. 
 

• Provide a robust ATAR or General pathway for students entering Years 11/12. 
 

• Analyse NAPLAN and other performance data and results used to drive the 
improvement of learning. 

 
• Develop, improve and implement K-12 systematic curriculum based on the 

Australian Curriculum and school developed Christian Curriculum.  
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• Ensure learning plans in core subjects and school-based priorities are 
developed, implemented and reviewed. 

 
• Provide extensive opportunities for parental engagement and learning, 

particularly in relation to pastoral care and curriculum. 
 

• Improve Behaviour Management through revision of policy, implementation 
of effective strategies, and demonstration of higher incidents of positive 
behaviour. 

 
• Provide more opportunity for innovation and inquiry within the curriculum. 

 
• Implement STEM initiatives which include purchasing resources, training 

staff in innovation, and structuring timetabling to facilitate better outcomes. 
 

• Implement “Keeping Safe” Child Protection curriculum from K-12. 
 

• Administer NAPLAN, PIPS, PAT, WACE, OLNA, and school-based testing 
to externally validate student performance. 

 
• Allocate, monitor and review resources and expenditure for learning areas, 

classrooms and curriculum initiatives. 
 
Programme Indicators: 
 

• High levels of student, parent and staff satisfaction in relation to programmes, 
pastoral care and learning indicated on survey results. 

 
• External data demonstrates positive value-adding in relation to year level 

cohorts and individual students tracked over time. 
 

• Teachers regularly use Valuate, OARS and school based data tools to plan, 
review and develop curriculum at the class and year level.  

 
• Learning plans for all K-12 year groups are generated by teachers and 

published in sequential order. 
 

• Operational plans for Literacy and Numeracy K-10 are produced, 
implemented and reviewed. 

 
• A minimum of the professional development opportunities for staff are related 

to curriculum, assessment and reporting. 
 

• SEQTA reporting formats are reviewed and refined to unequivocally 
communicate learning standards and student performance. 

 
• A minimum of four parental workshops per year, in relation to student 

learning, are organized. 
 

• Performance management for teachers has a focus on teaching and learning. 
 

• Cost centre expenditure is balanced and tracked effectively. 
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Improvement Area Three: Quality Teaching 
 
HillSide must focus on building and developing teaching. Student learning is 
inextricably linked to good teaching practice. Throughout the next five years, HillSide 
will continue to focus on retaining and employing quality teachers, which will drive 
continuous improvement and effective curriculum delivery. Its Christian teachers will 
be both spiritual and professional. 
The College aims to make shared knowledge and practice the normal expectation and 
business of teaching. It will, therefore, put strategies in place to facilitate a “learning 
community” which values knowledge, skills and effective pedagogy. Teachers are 
best placed to understand the needs of the students in terms of learning, and HillSide 
will support staff to more effectively and positively teach. 
Reflective practice will be encouraged and expected. Teachers will be compliant with 
professional standards, and seek to self reflect in relation to their spiritual and 
professional development. Executive staff will have collegial and managerial 
discussions which centre around supporting staff to be the best teachers they can be. 
Collaboration between all staff in order to ensure best teaching practice is occurring, 
will be facilitated through planning and providing opportunities, which are inculcated 
into the structure of the school. 
Staff need to be encouraged, supported and valued at HillSide. Teaching is moreover 
a vocation, and HillSide understands the importance of this profession to its success 
and ministry. 
 
At HillSide we will: 
 

• Develop and use an Induction Pack for all new staff, with particular focus on 
beginning teachers. 
 

• All graduate teachers establish and demonstrate liaison and engagement with 
school-based mentor teacher for TRBWA registration and accountability. 

 
• Use AITSL as its framework for teacher accountability, professional 

development and professional standards. 
 

• Provide regular and effective professional learning opportunities for staff, 
which are timetabled and negotiated. 

 
• Use alternate staff meetings for professional development opportunities. 

 
• Performance management framework for teachers to focus on improving 

professional practice and meeting school-based goals. 
 

• Staff to visit other schools, systems and learning institutions to increase 
professional awareness. 

 
• Build and maintain professional connection with Christian Schools Australia 

(CSA) fraternity. 
 

• Develop reciprocal professional and spiritual networks with other Christian 
schools. 

 
• Provide incentives in staff contracts to increase engagement in post graduate 

university training. 
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• Provide healthy budget for staff professional development opportunities. 

 
• Staff to present professional development learning feedback. 

 
• Actively invite and host successful teachers to present research findings and 

best practice. 
 

• Regularly review policy and train staff in legislative compliance and policy, 
including child protection, mandatory reporting, Code of Conduct and general 
policy overviews. 

 
• Staff regularly review best practice and undertake school self-analysis using 

School Improvement Tool framework. 
 

• Australian curriculum and SCSA requirements are communicated and 
performed effectively, including WACE, VET, OLNA, NAPLAN and 
Syllabus’ Scope and Sequence implementation. 

 
• SCSA Judging standards produce materials and provide opportunities for 

moderation with learning teams and whole school K-12. 
 

• SEQTA training and implementation including programmes, assessment and 
reporting. 

 
• Train lighthouse teacher in specific priority areas including lead teachers. 

 
• Use parental, student and staff surveys and interviews to provide feedback and 

improve teaching practice. 
 

• Model and continue to develop behaviour management policy and 
implementation. 

 
• Staff awareness and professional development of mental health plans and 

programmes for more effective management of student well being. 
 

• Provide partnerships with pre-teacher training universities and host pre-service 
teachers. 

 
• Biblical standards of teaching ethics and practice to be regularly discussed and 

reviewed at group and whole staff professional development days and staff 
meetings. 

 
• School Board to discuss and use AITSL standards for staff reviews. 

 
• Staff access more ICT training and are made aware of the ability to purchase a 

subsided MAC laptop. 
 
 
Programme Indicators: 
 

• Graduate teachers will meet TRBWA Full Registration within two years of 
service. 
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• All graduate teachers form a partnership with a school-based mentor teacher. 

 
• All newly employed teachers receive an induction pack including staff booklet 

and links to SEQTA policies, and induction is facilitated by the respective 
Deputy Principal. 

 
• All nine component areas of the School Improvement Tool are addressed by 

staff during professional development opportunities and staff meetings. 
 

• Staff will be well supported by a clear and effective performance management 
model, and graduates will have additional support. 

 
• All teachers have reviewed performance annually against AITSL standards, 

and have reviewed improvement with a nominated colleague using the 
standards. 

 
• AITSL standards are part of professional development opportunities and 

training for all teachers. 
 

• Staff minute meetings and timetable demonstrates bi-weekly professional 
development opportunity. 

 
• More staff undertake university level post-graduate training pertinent to school 

and educational needs. 
 

• The school offers CSA professional development and attends at least one day 
of the CSA State Conference annually. 

 
• The School Improvement Tool is the chief standard for school self-analysis of 

general performance. 
 

• Staff regularly internally moderate annually at school and with other schools 
for WACE courses when required. 

 
• School-based Semester Report marks correlate appropriately with external 

testing levels. 
 

• All staff is aware and follow all school policies and professional standards. 
 

• All staff have two performance management meetings annually. 
 

• Less negative behaviours occur systemically across the school, reflected in 
lower suspension and exclusion rates. 

 
• All teachers have a laptop for school use and the majority use the school-based 

subsidy within a three year period. 
 

• Every staff member visits another Christian school in a three year period. 
 

• Every teacher to visit another Christian school for professional development 
within a three year period. 
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• More staff join professional network groups. 
 

• Staff minute meetings and professional development records demonstrate 
broad professional development engagement and opportunity. 

 
• Every staff member has two performance management meetings per year with 

line manager. 
 

• Graduate teachers (less than two years of service) have four performance 
management meetings per year. 
 

• School Improvement Tool review is made annually and recommendations 
implemented. 

 
• Board minutes demonstrate AITSL awareness and emphasis for professional 

teaching practice. 
 

• School Survey is implemented for parents, students and teachers annually, and 
a review of performance is made based on the data provided in these survey 
results. 

 
Improvement Area Four: Empowered Leadership 
 
School improvement is inextricably tied to effective leadership. HillSide will further 
positively develop its leadership structure within a professional and Biblical 
framework. The distinction and complementary roles of governance and management 
will be a focus. At Board level, training and education of Board members will be 
facilitated to ensure that strategic direction of the College is enhanced through Board 
members who better understand educational trends and best practice. Implementation 
of the College’s Constitution and priorities provides the direction for school 
improvement and the Christian culture of the school to be maintained and grown. 
The Board supports the Principal, whose role it is to manage school operations. The 
relationship between the Board and Principal is integral to the success of the school 
and regular communication and goal setting is undertaken and mutually fostered. 
The Principal will establish a management team, which is ratified by the Board, based 
on Jesus’ model of servant leadership. The school’s management will be distributed 
with the Principal responsible for setting vision, goals and mission implementation. 
The executive leadership team of the College will include the Principal, Deputy 
Principals, and the Business Manager. The next level will include the Lead Teachers 
and the Consultative Group. All staff understand that leadership opportunities may 
become available and this is encouraged and supported. 
 
At HillSide we will: 
 

• Foster innovative governance and educational practices, systems and specific 
AISWA and CSA initiatives. 

 
• Strategic groups will be formed within the staff to improve school 

performance and policy. 
 

• Use the AITSL Principal standards for review and support of the Principal and 
Deputy Principals. 
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• The Principal will employ staff at the school and conduct fair and transparent 
employment processes. 

 
• The Board will ratify the College Executive team in close consultation and 

collaboration with the Principal, based on school and system needs. 
 

• Leadership reviews performance and plans effectively for future direction and 
improvement. 

 
• Facilitate positive relationships within the local school and wider community. 

 
• Maintain and grow relationships with the Church community, particularly 

HillSide Church. 
 

• Develop the School Improvement Plan and review practice regularly. 
 

• Provide leadership opportunities for internal staff, and foster human resource 
talent. 

 
• Professional development opportunities for leaders are provided proactively. 

 
• Principal produces reports, which communicate the status and effectiveness of 

the school to the governors and wider school community. 
 

• Facilitate positive relationships, through leadership, within the local school 
and wider community. 

 
• Employ staff who can meet directional and cultural needs of the school. 

 
• Manage the school budget and proactively plan for future trends and goals. 

The Principal will work in liaison with the Board, staff and particularly the 
Business Manager to effectively produce an effective budget. 

 
Programme Indicators: 
 

• Strategic staff groups operate regularly throughout the year, including the 
Consultative Group, OHS and Curriculum groups. 

 
• Annually review policy, procedures and plans in collaboration and 

consultation with staff, Board and the executive team. 
 

• Invite and engage political representatives at local, state and federal level on a 
regular basis annually. 

 
• Twice annually staff visit and participate in a service at HillSide Church. 

 
• Board minutes demonstrates use of CSA and AISWA good practice in its 

annual schedule for planning. 
 

• Executive uses AITSL 360 Feedback Tool or alternatively AISWA’s 
reflection tool for administrators to review performance. 

 
• Principal will visit Association meeting once annually. 
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• Board and Association meet once per year for fellowship and discussion. 

 
• Board minutes are made available to the Association monthly. 

 
• High levels of morale are indicated annually using the staff survey. 

 
• Executive positions available are advertised widely and attract good 

candidates. 
 

• Produce an Annual Report, which is reflective of school practice. 
 

• School surveys indicate at least 80% positive satisfaction levels. 
 
 
Improvement Area Five: Transparency and Accountability 
 
HillSide has been using resources more prudently and transparently in order to build 
community confidence in the quality and integrity of College decisions. In this 
Strategic Plan, HillSide will look to provide more information, better communication, 
and to consolidate its ethical practice. The College aims to match its aspirations with 
its reality. The school community is vital to the support and success of the school. 
HillSide will look to more actively engage and partner with parents, Board members, 
local community and sector stakeholders to improve the performance and culture of 
the College. 
 
At HillSide we will: 
 

• Produce and publish an Annual Report, which will provide information about 
school performance. 

 
• Provide clear communication of the performance of each individual student to 

their respective parent/s. 
 

• Use the School Improvement Tool to positively transform school and 
community partnerships. 

 
• Implement a marketing plan for the school’s profile. 

 
• Improve parent partnerships with the school. 

 
• Improve communication across the school and to the wider community. 

 
• All policies are available and easily obtained by staff and the school 

community. 
 

• Performance data for the school, system and like sectors are made available to 
the school community. 

 
• Provide clear and easily understood student Semester Reports. 

 
• Survey and respond to student, staff and parent feedback. 
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• Conduct ongoing policy review to more succinctly define HillSide Christian 
College to the community. 

 
• Develop high quality services to the Board and community through efficient 

accountability practices. 
 

• Transfer more student and school information to SEQTA to improve data 
access and use. 

 
Programme Indicators: 
 

• Semester Reports’ content and format are reviewed annually. 
 

• Annual Report is published for the school community. 
 

• Parent surveys indicate a positive understanding of student performance. 
 

• Semester reports provide A, B, C, D and/or E grades and unequivocal 
information to communicate student progress. 

 
• First Semester Reports are matched with a corresponding interview session 

between parent/teacher. 
 

• Multiple information sessions and/or learning journeys are provided to 
parents. 

 
• All DCP children have an Individual Education Plan (IEP) and associated 

meeting/s with DCP and/or carer. 
 

• All students at risk have an Individual Education Plan and/or Curriculum 
Adjustment Plan (CAP). 

 
• All IEPs and CAPs are loaded onto SEQTA annually. 

 
• More teachers use SEQTA to obtain key information about student needs and 

performance. 
 

• The Board receives timely and relevant student performance data, and is able 
to plan for improvement. 

 
• More hard copy student files are transferred to SEQTA and accessed more 

regularly by staff. 
 

• Update and improve the school Web Page (stage three of project). 
 

• Use SEQTA more regularly to communicate with parents and staff. 
 

• Skoolbag App. is introduced, maintained and used proactively to disseminate 
information to the school community. 

 
• The school marketing plan is implemented and completed in full. 

 



	   16	  

• Reviews based on the School Improvement Tool shows improvement in 
school/community relationships and accountability. 

 
Improvement Area Six: Meeting Student Need 
 
HillSide is primarily about students. Education is also about opportunity and 
improvement. We are dedicated to each child meeting their God-given talent and 
potential. Likewise, the Australian government has been addressing the need for each 
child to overcome any systemic disadvantage and the goal for Australian children to 
be some of the best educated in the world (Melbourne Declaration 2008). 
 
To this end, HillSide is committed to providing a fair “playing field” for each child. 
Every child will be seen as both corporate and individual. HillSide has some 
challenges, including low entry scores, English as a Second Language (ESL), socio-
economic disadvantage and tough financial constraints. However, the College is 
committed to working with staff and the school community to tackle any issues head 
on. Specific programmes and directional intent focusing on extending, consolidating 
and remediating student learning at the point of need is the school’s commitment to 
students. Good classroom programmes of work, supported by individual and group 
plans, where necessary, will improve the ability of the school to provide a quality 
education to each child in its care. 
 
At HillSide we will: 
 

• Use AISWA Valulate to analyse NAPLAN performance. 
 

• Implement a Management Information System (MIS) for data collection and 
analysis. 

 
• Disadvantage is considered in fee arrangements for parents who are lower 

socio-economic status or in financial need. 
 

• Use external testing and teacher judgement to identify students at risk in Pre-
Primary. 

 
• Complete National Consistent Collection of Data (NCCD) collation and 

implement associated structural changes to record keeping and programmes. 
 

• Collate Semester Report marks to provide an overview of student 
performance. 

 
• Actively reduce disadvantage and improve individual performance through 

assisting those most at risk with tailored learning programmes. 
 

• Encourage excellence through “personal best” and value adding to student 
performance. 

 
• Better analyse data to drive student improvement. 

 
• Survey student need and parental and staff opinions regularly. 

 
• Apply for disability funding for students who might qualify. 
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• Resource the Learning Den to assist early years intervention in Literacy and 
Numeracy. 

 
• Provide opportunities for parents to better understand the needs of students 

and the school. 
 

• Provide staff with more comprehensive information about student needs and 
performance. 

 
• Use SEQTA to further enhance communication to parents regarding student 

performance. 
 
Programme Indicators: 
 

• Teachers meet several times during the year to discuss and analyse individual 
student performance. 
 

• IEPs are loaded onto SEQTA and available to applicable staff members. 
 

• NCCD completed and its register is updated annually. 
 

• DCP students have an IEP formulated and signed off by DCP. 
 

• Learning Den is well resourced and utilized effectively. 
 

• Implementation of PIPS test twice annually in Pre-Primary is used to 
summarise student performance and identify those at risk in Literacy and 
Numeracy. 

 
• Each year students receive a minimum of three formal reports – Interim (Term 

One),  Semester One, and Semester Two Reports. 
 

• Year K-6 will provide a portfolio and/or Learning Journey to complement the 
Semester Reports. 

 
• SEQTA is used Years 1-12 for reporting twice annually. 

 
• Teachers regularly use SEQTA to email class parents on matters of 

importance. 
 

• SEQTA Engage trialled and implemented in 2016. 
 

• Secondary parents and student receive course outlines, assessment policy, and 
assessment summaries for Years 7-12. 

 
• The Board minutes provide evidence of fee issues for lower income families. 

 
Future Trends 
	  
Building	   on	   the	   previous	   Strategic	   Plan	   2012-‐2015,	   HillSide	   Christian	   College	   uses	   an	  
incremental	   model	   of	   improvement.	   That	   is,	   “Moving	   from”	   to	   “Moving	   towards”.	  This	  
cycle	   is	   based	   on	   the	   School	   Improvement	   Tool	   and	   the	   aspirations	   of	   the	   College	   to	  
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improve	   performance.	   This	   is	   outlined	   in	   the	   philosophical	   and	   practical	   moving	  
forward	  for	  improvement.	  

	  
	  
EXPLICIT	  IMPROVEMENT	  AGENDA	  
	  

	  
EXPLICIT	  IMPROVEMENT	  AGENDA	  
	  

There is no obvious plan for improving on current 
achievement levels. School leaders appear to be 
more focused on day-to-day operational matters 
than on analysing and understanding school data, 
setting targets for whole-school improvement or 
communicating an improvement agenda to the 
school community. 
	  

The school leadership group, including, where 
appropriate, the governing council, has developed 
and is driving an explicit and detailed local school 
improvement agenda. The school improvement 
agenda has been effective in focusing, and to 
some extent narrowing and sharpening, the whole 
school’s attention on core learning priorities. 
	  

Minimal attention is paid to data and there is very 
limited communication of school results or of 
intentions for improvement to parents, families 
and the wider school community. 
	  

Teachers take responsibility for changes in 
practice required to achieve school targets and are 
using data on a regular basis to monitor the 
effectiveness of their own efforts to meet those 
targets. 

Expectations for significant school improvement 
are low and staff tend to ‘explain’ current 
achievement levels in terms of students’ 
socioeconomic backgrounds and/or geographical 
location. 

This agenda is expressed in terms of specific 
improvements sought in student performances, is 
aligned with national and/or system-wide 
improvement priorities and includes clear targets 
with accompanying timelines which are 
rigorously actioned. 

There is little evidence that the staff of the school 
have a shared commitment to improving 
outcomes for every student, and this appears to be 
contributing to a culture of underperformance. 	  
	  

There is a strong and optimistic commitment by 
all staff to the school improvement strategy and a 
clear belief that further improvement is possible. 	  
	  

	  
ANALYSIS	  AND	  DISCUSSION	  OF	  DATA	  
	  

	  
ANALYSIS	  AND	  DISCUSSION	  OF	  DATA	  
	  

There is very little evidence of school leaders’ 
practical use of school-wide student outcome 
data. There is either no annual data collection plan 
for the school or the plan is being implemented in 
a minimalist fashion. 	  
	  

The principal and other school leaders clearly 
articulate their belief that reliable data on student 
outcomes are crucial to the school’s improvement 
agenda. The school has established and is 
implementing a systematic plan for the collection, 
analysis and use of a range of student 
achievement and wellbeing data. Test data in 
areas such as literacy, numeracy and science are 
key elements of this plan. 

Teachers do not systematically analyse test and 
other data for their classes and teachers make 
little use of data to reflect on their teaching. The 
school is unable to demonstrate how data have 
been used in meetings or with parents to analyse 
and discuss current achievement levels and 
strategies for improvement. 

Data are used throughout the school to identify 
gaps in student learning, to monitor improvement 
over time and to monitor growth across the years 
of school. A high priority has been given to 
professional development aimed at building 
teachers’ and leaders’ data literacy skills. Staff 
conversations and language reflect a sophisticated 
understanding of student assessment and data 
concepts. 

The school makes little or no use of tests beyond 
those that the school is required to use. 

Teachers are given test data for their classes 
electronically and are provided with, and use, 
software to analyse, display and communicate 
data on individual and class performances and 
progress, including comparisons of pre- and post-
test results. Teachers routinely use objective data 
on student achievement as evidence of successful 

Moving	  from	   Moving	  towards	  
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teaching. 
	  
A	  CULTURE	  THAT	  PROMOTES	  LEARNING	  
	  

	  
A	  CULTURE	  THAT	  PROMOTES	  LEARNING	  

Behavioural problems, disengagement and non-
attendance are issues for a significant proportion 
of students. In a number of classrooms students 
are clearly not engaged in productive learning 
activities. 

The school ethos is built around high expectations 
and a commitment to excellence. There is an 
expectation that every student will learn and 
achieve positive outcomes. Classrooms are calm 
but busy and interruptions to teaching time are 
kept to a minimum. There are no obvious 
behavioural problems, very high rates of school 
attendance and engagement, and staff morale is 
sustained at a high level. There is a happy, 
optimistic feel to the school. 

The school may have policies and agreed 
procedures relating to student behaviour but these 
appear to have had little impact in practice. Much 
of the time of school leaders and teachers is taken 
up dealing with inappropriate behaviour. 
Interactions between parents, staff and students 
are not always productive and respectful. Staff 
tend not to value or engage parents as partners in 
student learning. 

High levels of trust are apparent across the school 
community. Interactions are focused on the 
learning and wellbeing of students and on 
continually improving the school’s ability to meet 
the needs of all students. Parents and families are 
valued as partners in student learning, and 
parents, school leaders and teachers work together 
in mutually supportive ways. There is a strong 
sense of belonging and pride in the school. 

Some teachers appear to work in isolation from 
colleagues. Staff morale is low and staff turnover 
is high.	  

A strong collegial culture has been established. 
Teachers have an overt and shared commitment to 
the improvement of teaching and an openness to 
critique by colleagues. This is reflected in the fact 
that teachers regularly invite leaders and 
colleagues to visit their classrooms to observe 
their teaching. 

	  
TARGETED	  USE	  OF	  RESOURCES	  	  
	  

	  
TARGETED	  USE	  OF	  RESOURCES	  

The improvement of student outcomes does not 
appear to be the driving consideration in the 
allocation of school resources (e.g., the use of 
discretionary school funds). 

This is reflected in the implementation of 
systematic strategies for identifying student needs 
and the development of creative school-wide 
solutions for addressing those needs. 

There is very little, if any, systematic testing of 
students to identify individual learning needs.	  

A school-wide process has been established for 
identifying specific student learning needs. This 
process includes systematic testing to establish 
learning gaps and special needs. School records of 
individual student needs, achievements and 
progress are maintained centrally and shared 
across year levels. 

The school does not always make best use of 
available staff expertise.	  

A range of initiatives (e.g. across-class and 
across-grade groupings for literacy and numeracy; 
the sharing of specialist teachers with 
neighbouring schools, if they exist) is being 
implemented to make more effective use of 
available resources to enhance teaching and 
learning. The school deploys staff in ways that 
make best use of their expertise (e.g. specialist 
reading/science teachers).	  

School leaders have developed very few, if any, 
school-wide policies or programs to address 
individual needs, which are left to classroom 
teachers. 

The principal and other school leaders have given 
a very high priority to understanding and 
addressing the learning needs of all students in the 
school. 

School learning spaces tend to be used 
traditionally, with limited flexibility to support 
different kinds of learners and learning. 

The school explores place and space to ensure, 
spiritual and educational best practice. 

	  
EXPERT	  TEACHING	  TEAM	  
	  

	  
EXPERT	  TEACHING	  TEAM	  

The development of a professional school-wide The teaching staff of the school are experts in the 
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team does not appear to be a driving consideration 
of the principal or other school leaders (e.g., no 
reference is made to the National Professional 
Standards for Teachers, there are no mentoring 
arrangements in place, teachers work largely in 
isolation from one another ‘behind closed doors’). 

fields in which they teach and have very high 
levels of pedagogical knowledge and skill, 
including expert knowledge of evidence-based 
teaching strategies. 

There is little evidence that school leaders are 
proactive in the recruitment and retention of staff.	  

Teachers and school leaders take personal and 
collective responsibility for improving student 
learning and wellbeing, working together and 
learning from each other’s practices. The sharing 
and showcasing of best practice are common. 
In team meetings there is an emphasis on the joint 
analysis of student work and on teaching 
strategies for improving student learning. 
Teachers collaboratively plan, deliver and review 
the effectiveness of lessons. 

There is little sense of a whole-school coordinated 
approach to professional learning and a low 
priority is given to enhancing staff performance. 

School leaders place a very high priority on the 
ongoing professional learning of all staff and on 
the development of a school-wide, self-reflective 
culture focused on improving classroom teaching. 

	   School leaders participate in professional learning 
activities, learning alongside teachers, and the 
school supports teachers to continue formal study 
and celebrates professional success. 

	  
SYSTEMATIC	  CURRICULUM	  DELIVERY	  
	  

	  
SYSTEMATIC	  CURRICULUM	  DELIVERY	  

School leaders and teachers have limited 
familiarity with national or system-wide 
curriculum documents.	  

The school has a clearly documented whole-
school plan for curriculum delivery. This plan is 
aligned with the Australian or other approved 
curriculum and, where appropriate, system 
curriculum documents. The plan makes explicit 
what (and when) teachers should teach and 
students should learn. The curriculum delivery 
plan is being implemented throughout the school 
and is shared with parents and the wider 
community. 

The school may have a documented plan for 
curriculum delivery but there is little evidence 
that the whole-school plan drives the lesson plans 
of individual teachers. 

A strong alignment has been achieved between 
the overall curriculum delivery plan, term and 
unit plans, classroom teaching and the regular 
assessment of student progress in relation to 
curriculum expectations. 

The enacted school curriculum is not seen as a 
central concern of all teachers (e.g., it is not a 
regular topic of conversation, a focus for 
assessment design or a framework against which 
student learning is reported). 

Considerable attention has been given to ensuring 
‘vertical’ alignment of the curriculum so that 
there is continuity and progression of learning 
across the years of school, with teaching in each 
year building on to and extending learning in 
previous years. General capabilities and cross-
curriculum priorities are understood, valued and 
used as active learning streams for all students. 

	   A high priority in curriculum planning is given to 
the progressive development of students’ deep 
understandings of concepts, principles and big 
ideas within learning areas, as well as to the 
ongoing development of cross-curricular skills 
and attributes, including teamwork, critical 
thinking, problem solving, and the evaluation of 
information and evidence. 

	   The school places a priority on making the 
curriculum locally relevant and accessible to all 
students and values and builds on to students’ 
existing knowledge and varying backgrounds. 

DIFFERENTIATED	  TEACHING	  &	  LEARNING	   DIFFERENTIATED	  TEACHING	  &	  LEARNING	  	  
School leaders do not place a high priority on The school leadership team actively promotes the 
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teachers identifying and addressing individual 
learning needs, but are more focused on ensuring 
that all teachers are teaching the core year level 
curriculum. 
Little or no classroom use is made of assessment 
instruments to establish starting points for 
teaching. Assessments tend to be used only to 
establish summatively how much of the taught 
content students have learnt. 

use of differentiated teaching as a strategy for 
ensuring that every student is engaged and 
learning successfully. It is recognised throughout 
the school that some students require significant 
adjustments to their learning programmes if they 
are to be optimally engaged and challenged, and 
individual learning plans have been developed for 
those students requiring them. Differentiation is a 
priority of the school and a feature of every 
teacher’s practice.	  

Teachers tend to teach to the middle of the class, 
with the expectation that some students will not 
master the content, and finding ways to occupy 
more able students who finish work early. 
Reports to parents tend to be summative reports 
of how students have performed, with little 
guidance on what parents might do to assist in 
their children’s learning. 

Regular data on the achievements, progress, 
strengths and weaknesses of individual students 
are used in all classrooms to make judgements 
about individual needs, to identify appropriate 
starting points for teaching and to personalise 
teaching and learning activities. Reports to 
parents and carers include details of how learning 
opportunities have been tailored to individual 
needs and of the progress individuals have made. 

EFFECTIVE	  PEDAGOGICAL	  PRACTICES	   EFFECTIVE	  PEDAGOGICAL	  PRACTICES	  
School leaders do not appear to have strong views 
on the characteristics of highly effective teaching. 
There is little evidence that they are driving an 
agenda to change or enhance teaching practices 
across the school. 
 

The principal and other school leaders have 
accepted personal responsibility for driving 
improvements in teaching throughout the school. 
They demonstrate a strong conviction that 
improved teaching is the key to improved student 
learning and have clear and well-known positions 
on the kinds of teaching that they wish to see 
occurring. 

The principal and other school leaders spend very 
little time on issues related to teaching. Questions 
of pedagogy appear to be viewed solely as the 
responsibility of teachers. There is little obvious 
school-wide discussion or consideration of highly 
effective teaching methods. 

All teachers and leaders are committed to 
identifying, understanding and implementing 
better teaching methods, and a high priority is 
given to evidence-based teaching strategies 
(strategies that have been demonstrated through 
research and practice to be highly effective). 

There may be a lack of explicitness about what 
students are expected to know and be able to do 
as a result of classroom activities, very little 
explicit teaching, limited attention to individual 
learning needs, or low expectations on the part of 
teachers that all students in the room will master 
the content of lessons. Classroom activities 
frequently have the appearance of ‘busy work’. 

School leaders spend time working with teachers 
to improve their teaching practices, including 
modelling, evaluating and providing feedback on 
classroom teaching. 

SCHOOL	  COMMUNITY	  PARTNERSHIPS	   SCHOOL	  COMMUNITY	  PARTNERSHIPS	  
There is no evidence of planned, deliberate 
partnerships with other institutions or 
organisations. Contacts with families, other 
education and training institutions, local 
businesses and community organisations, when 
they occur, are limited to isolated events. 
Although references may be made to 
‘partnerships’, these partnerships are not based on 
collaboratively planned programs of activities 
with clear goals, roles and responsibilities. 

The school leadership team makes deliberate and 
strategic use of partnerships with families, local 
businesses and community organisations to access 
intellectual, physical and/or other resources not 
available within the school for the purposes of 
improving student outcomes. There is a range of 
currently operating partnerships, each carefully 
planned and designed to enhance student 
outcomes (for example, to broaden student 
knowledge, build new skills, develop 
more positive attitudes, increase engagement 
levels, create applied learning opportunities for 
students, or facilitate successful transitions to 
work or further education or training). 
Careful consideration has been given to the 
benefits of the partnership to each participating 
partner. Explicit processes are in place to ensure 
ongoing and effective communication - 
sometimes across networks of partners – and there 
are documented plans for monitoring and 
reviewing the effectiveness of each partnership. 
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	   Each partnership has been established in response 
to an identified need. Considerable effort has been 
put into understanding students’ needs, 
identifying appropriate partners to address those 
needs, planning the details of partnership 
programs and clarifying partner roles and 
responsibilities. 

	   The school’s partnerships are being successfully 
implemented and appear to be adequately 
resourced and sustainable. There is clear evidence 
that partnerships are having their intended impact. 

	  


